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Vol. 3, No. 2 (Spring 2023)  Abstract: Teachers influence academic engagement and lifelong 

achievement. However, little is known about whether instructional styles 
explain these associations or whether they differ across academic and "non-
cognitive" outcomes. In classrooms, teacher-student interaction helps pupils 
learn. In this cross-sectional study of 229 university students, perceived 
teaching style and student engagement, curiosity, and comprehension are 
examined. Student Engagement Instrument and Curiosity and 
Comprehension Inventory were employed. Students perceived both 
Autonomous-supportive and controlling teaching approaches. However, 
students' ratings of teachers' support and control differed significantly (t 
(229)=3.942 and 4.774, respectively). Perceived autonomy support teaching 
style was moderately correlated with student engagement (r=.463), curiosity, 
and comprehension (r=.318). The findings explain how teaching style affects 
students' interest and classroom engagement. 
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Introduction 

Teachers are very important in ensuring the 
development of their students inside the 
classroom. Teachers show a lot about how they 
do their jobs by what they do and how they make 
the classroom feel. Teachers care not only about 
how well kids do in class but also about whether 
or not they are interested in what they are 
learning. So, you can't say enough about how 
good it is for your mental health to be in a 
friendly school. Gillet, Vallerand, Amoura, and 
Baldes (2010) found that a student's sense of 
social belonging in the classroom had an effect on 
how motivated they were to learn and how well 
they did in school.  

Skinner and Belmont's (1993) study shows 
that how students think their professors are 
involved has a big effect on how motivated and 
interested they are in learning. Wentzel and 
Caldwell (1997) found that a student's level of 
relatedness with their teachers is a good 
predictor of how motivated they say they are in 
school, even after control views and past 
motivation are taken into account. Universities 
and colleges put a lot of value on lecturers getting 
training in how to run a class and teach the 
subject. Even though teachers have had a lot of 
professional development training, students are 
still not driven and don't pay much attention in 
class. In every classroom, there is a second, 
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unspoken curriculum that goes beyond the 
regular school curriculum and how well teachers 
teach it. This curriculum is made up of the 
interactions between students and teachers. To 
get kids excited about school, it's important to 
know what they think and feel about their 
teachers. If teachers know how their students 
think, they will be able to connect with and 
understand them better. If a child's education has 
value, it will inspire them to share their talents 
and drive, and it will channel their intellectual 
curiosity in a good way. 

Educators can use strategies alone or in 
groups. (Picard, 2004) says that the choice of 
teaching methods should be based on the tastes 
of the principal and teacher as well as the skills 
of the students. Herrell and Jordan (2004) say 
that these are "the approaches that can be used 
across curricular areas to support students' 
learning." 

Appropriate ways to teach get students 
involved in the learning process, which is very 
important. Teachers have a wide range of options 
for how to teach in the classroom. By having 
students work in pairs, they can see how their 
students act and talk to each other during class. 
Also, contact between students and between 
students and teachers is important for keeping 
students interested and helping them learn in the 
classroom. Target asking is a great way for 
teachers to get their students to answer in a way 
that makes sense. When teachers ask kids about 
themselves, they answer with a lot of 
enthusiasm. (Kumar, 2007) says that teachers 
should always keep an eye on their students. 

When students take an active part in the 
learning process, they are more interested and 
learn more. They work hard on their minds, read 
a lot, think critically, and use what they've 
learned. (Silberman, 1996) says that learning 
through direct participation is fast, fun, 
encouraging, and interesting on a personal level. 
Teachers today use methods like whole-class 
instruction, small-group instruction, working in 
pairs, giving students individual assignments, 

role-playing, reflective learning, structured 
discussion, decision-making, games, mind 
maps, and technological tools like DVDs, 
computers, and overhead projectors. The 
National Induction Programme for Teachers 
(2013) suggests that teachers also have their 
students present their work publicly. 

The way teachers teach and motivate their 
students can have a big effect on how well their 
students learn English and how interested they 
are in the process. When teachers change how 
they teach, student interest and success change, 
too (Bernaus, Wilson, and Gardner, 2009). 
 
Influence of a Teaching Style  

Davis (2003) and Klem & Connell (2004) found 
that when students see their teachers interacting 
happily with them, they are more interested in 
their education and more likely to do well in class. 
How the teacher runs the class has a direct effect 
on how well the students can fight and do well. 
When students know exactly what is expected of 
them and when their learning tasks and goals are 
well-defined, their ability to self-regulate gets 
better. Sierens, Vansteenkiste, Goossens, 
Soenens, and Dochy (2009) found that students 
are more likely to use self-regulated learning 
methods when they are sure of their skills.  

The classroom environment has a big effect 
on how students feel and act about learning. It 
hurts how well kids do in school and how well 
they learn to control themselves, be independent, 
and find their own identities. So, they might not 
care as much about their schoolwork and wonder 
why it's important. Ryan and Patrick (2001) say 
that at this time of development, the classroom 
setting, including how the teacher seems to 
teach, is the most important thing. 
 
Autonomous-Supportive and Controlling 
Teaching Style  

Autonomy is based on the idea that a person has 
the freedom to decide for himself or herself what 
to do. Any teacher who agrees with this idea will 
give students a say in things like class tasks and 
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encourage them to think about other points of 
view. Studies have shown that when teachers 
have more freedom to make decisions in the 
classroom, students are more driven and better 
able to govern themselves. 
 

Influence of Teaching Style on Students  

(Vansteenkiste, Zhou, Lens, & Soenens, 2005; 
Benita, Roth, & Deci, 2014) As well as better 
learning, time management, focus, and less 
stress about grades. In a classroom where 
students don't work together, and teachers use 
guilt or threats of punishment to keep control, 
students are more likely to focus on their ties 
with teachers than on their work.  

Allan, Clarke, and Jopling looked at how 
students ranked their teachers in 2009. Students 
think that teachers' high standards for them play 
a role in whether or not they do well in school and 
go on to college. When students thought their 
abilities were being judged too harshly, they were 
more likely to skim over the information. On the 
other hand, when they thought their teachers 
were being encouraged, they were more likely to 
put in the work. Lizzio, Wilson, and Simons 
(2002) found that how students felt about the 
modern learning setting was a better predictor of 
their success in college than their grades.  

Ouyang and Scharber (2017) looked into the 
importance of teaching style over the course of a 
school year to help students get along and learn. 
The results show that teachers take on a more 
active role as a facilitator in the later years of 
school after putting more emphasis on student 
involvement and interaction in the beginning. 
(Jaggars & Xu, 2016; Ladyshewsky, 2013) 
Showing up in class has an effect on students' 
natural curiosity, interest, and ability to interact. 
 
Student Engagement  

The future success of students depends on their 
level of classroom participation. Sinclair, 
Christenson, and Thurlow (2005) found a 
correlation between different forms of cognitive 
and emotional engagement and positive learning 

and behavior outcomes. Affective involvement 
comprises familial support, relationship with 
teacher and peer, and intrinsic motivation, 
whereas cognitive engagement includes control 
and relevance for work, future objectives, and 
motivation. Students are more likely to work 
together and feel invested in their education 
when they have positive relationships with their 
teachers. It has been shown that students place a 
premium on their relationships with teachers, 
which in turn increases their level of learning 
satisfaction and motivation (Ali & Ahmad, 2011). 
 

Curiosity and Comprehension  

Hallihan (2008) says that students who get along 
well with their teachers are more interested in 
their education. This means they act less 
disruptively, pay more attention in class, do 
better on tests, and are more likely to graduate. 
Parents and peers don't have as much of an effect 
on a student's desire to learn and discover as 
teachers do. Reio, Marcus, and Sanders-Reio 
(2009) found that students are more motivated 
to learn when they have good relationships with 
their teachers than when they have good 
relationships with their peers. 

There are two main problems with studies 
that explain why we haven't learned much about 
how teachers' actions affect how students do in 
school. The first problem is that there aren't any 
good ways to figure out how good a teacher is. 
Most of the research in this field looks at teaching 
in labs or classrooms for short periods of time, so 
it doesn't cover all of the important ways that 
teachers' practices change over the course of a 
university year. The second problem is that it's 
hard to draw conclusions about causes from how 
a study was set up. This is a problem that keeps 
coming up in the economics of education 
(Murnane & Willett, 2011). Prior study is limited 
by the fact that students were not assigned to 
teachers at random (Clotfelter, Ladd, & Vigdor, 
2006; Rothstein, 2010) and that teachers' skills 
and practices were not evaluated. 
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Eison (2010) conducted a study entitled 
“Using Active Learning Instructional Strategies 
to Create Excitement and Enhance Learning”.   

The paper says that active learning, The 
ability of students to think critically and 
creatively, can be improved by coming up with 
new ways to teach. The kids can talk about their 
ideas in pairs or small groups. They can work 
anywhere and at any time they want. The author 
of the study says that teachers don't like using 
instructional strategies because they take too 
much time and make it hard to cover the subject 
well. If teachers want to use strategies, they need 
more time to plan. Due to the size of their classes, 
teachers sometimes give lectures instead of using 
methods. Teachers need more tools to use active 
learning, and students often don't like learning 
methods that aren't like the standard lecture. But 
the researcher offers a number of ways to fix this, 
such as using short exercises to save time, role 
play, and conversation to make it less likely that 
important information will be left out. Even 
though teachers will have to spend a lot of time 
getting ready, this method makes them less 
interested because the students do all the work. 
When students use techniques, they are more 
interested in the subject matter. The researcher 
also suggests different methods that can be used 
in the classroom, such as asking students 
questions to see how well they understand the 
subject. 

This was looked at in Mocinic's "Active 
Teaching Strategies in Higher Education" study 
from 2010. He said that teachers need to change 
because the way education works has changed. 
Teachers should use methods that have been 
shown to get students more involved and 
improve their success in the classroom. From the 
answers students gave to a questionnaire, we 
learned which teaching styles and methods 
students liked best overall and why. The poll was 
filled out by 360 students from the School of Arts 
and Sciences and the School of Medicine and 
Health Sciences at the University of Pula. The 
results showed that using a variety of ways to 

teach students makes them more interested, 
which leads to better learning and success. Also, 
the study showed that students can't learn to be 
responsible and motivated on their own. 

Albakri et al.'s 2012 study, "Experienced 
Teachers' Pedagogical Strategies in Content-
Based Instruction Contexts," found that 
teachers' choices of educational strategies and 
how they used them were different. Teachers who 
teach different subjects, have different levels of 
knowledge, and have been teaching for different 
amounts of time also deal with techniques in 
different ways. The ways they teach in the 
classroom show what they think, how they think, 
and what they know about how to teach an 
interdisciplinary program. 
 
Operational Definition 

 Teaching Strategies are the techniques that 
teachers use in the classroom to help 
students learn and to participate in class. 

 
Research Questions 

The present study aims to explore the 
effects dimensions of teaching style on students’ 
engagement, curiosity and comprehension in 
their learning environment. Hence, the research 
asks the following questions: 

1. What kind of teaching style is being 
perceived inside university classrooms?  

2. Does perceived teaching style influence 
students’ engagement, curiosity and 
comprehension differently in university 
students?  

3. Do perceived teaching styles impact 
students’ engagement, curiosity and 
comprehension in various programs at 
university? 

 
Research Methodology 

Participants  

The study's population samples were made up of 
university pupils. We got in touch with possible 
participants at six different colleges by using a 
method called "convenience sampling." There 
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were a total of 229 people who took part. There 
were 113 college women and 116 college men. The 
rest of the volunteers were all college and 
graduate students between the ages of 19 and 37. 
 
Questionnaire 

Most research on classroom participation has 
been done with surveys that either the teacher or 
the students have filled out. The assessment has 
a list of questions that measure how far the kids 
have come in a few different areas. 
 
Reliability of the Research Instruments 

The researcher applied the following methods to 
establish the reliability of the research 
instrument (Questionnaire): 
 

A. reliability of the first research instrument- the 
questionnaire 

Using a test-retest method, the researcher 
checked the stability index and internal 
consistency of the main study tool (a 
questionnaire) with a group of 229 male and 
female students. Then, the researchers found out 
the following: 

1. Person’s correlation coefficient as an 
indication of the stability index through the 
two applications of the research 
instrument. 

2. Cronbach’s Alpha Formula was applied to 
the first application of the questionnaire as 
an indication of the internal consistency of 
the items in the questionnaire.

Table 1 
Person’s Correlation Coefficient and Cronbach's Alpha for the Questionnaire. 
  
Questionnaire and its Categories 

Stability Index 
(Pearson) 

Consistency Index (Cronbach's 
Alpha) 

 
Sig* 

Curiosity and comprehension 0.81 0.70 0.001* 
Student Engagement 0.88 0.73 0.001* 
Perceived Autonomy Support 0.74 0.71 0.001* 
Perceived Psychological Control  0.80 0.001* 

*Significant at the level of (α ≤ 0.05) 
 
According to Table 1, the internal consistency 
(Cronbach) of the first research instrument 
ranges from 0.30 to 0.73 for the items and 0.80 
for the entire research instrument, while the 
stability index (Pearson) ranges from 0.31 to 0.88 

for the domains. The results of the analysis 
indicate that the primary research instrument 
(the questionnaire) is appropriate for the 
purpose. 

 
Results and Findings 

Table 2 
Frequency Distribution of Participants’ Demographics, N =229 
 Profile F Percentage 
Gender Male 116 51% 
 Female 113 49% 
University Degree Bachelors 155 70% 
 Masters 46 20% 
 MPhil 23 9.6% 
 PhD 5 2.2% 
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Table 2 shows the information about the 229 
people who signed up. The gender of the 
students, their level of education, and the names 
of the teaching staff are all shown. There were a 
total of 113 women and 116 guys. When it comes 
to how kids are split up. Out of the 229 college 

students polled, 155 (70%) were working toward 
bachelor's degrees, 46 (20%) were working 
toward master's degrees, 23 (9.6%) were 
working toward Mphil degrees, and 5 (2.2%) 
were working toward doctoral degrees. 

 
Table 3 
Mean, Standard Deviation and Bivariate Correlations of Research Variables 
  M SD 1 2 3 4 5 
1 Curiosity and comprehension 34.21 6.826      
2 Student Engagement 76.71 18.344 .209** .923** .905**   
3 Perceived Autonomy Support 49.90 13.919 .318** .432** .413** .463**  
4 Perceived Psychological Control 41.12 12.389 .085* -.198** -.226** -.231** .029 

*p < .05 **p < .01 (1 tailed), N = 229 
 

Table 3 provides the response to the first study 
question by showing the average, standard 
deviation, and correlation of the independent 
variables. Correlation research shows that student 
activities have a substantial effect on how much 
autonomy students feel they have. Table 2 shows 
that there is a moderate positive correlation 
between students' perceptions of autonomy 
support and their levels of engagement (r =.463, 

p .001) and curiosity and understanding (r =.318, 
p .001), while students' perceptions of 
psychological control have a weak negative 
correlation with their levels of engagement (r = -
.231, p .001). Perceived psychological control and 
autonomous support do not differ significantly on 
average. Students have a simultaneous perception 
of both teaching techniques, as shown by the 
mean scores. 

 
Table 3 
Independent T-test of University Students on the Scores of Curiosity and Comprehension, Student Engagement 
and Perceived Teaching Styles 
 Students n M SD T Sig df 

Curiosity and comprehension Male 
Female 

116 
113 

34.64 
33.92 

6.277 
7.219 

1.045 .29 228 

Student Engagement Male 
Female 

116 
113 

74.50 
78.43 

18.975 
17.733 

-2.131 .03 228 

Perceived Autonomous-Support Male 
Female 

116 
113 

53.01 
47.57 

13.593 
13.484 

3.942 .00 228 

Perceived Psychological Control Male 
Female 

116 
113 

44.45 
38.68 

12.893 
11.373 

4.744 .00 228 

 
The Curiosity and Comprehension scores of male 
and female students did not vary significantly 
(Table 4, t (229) = 1.045, p.29). The average score 
for male students was 34.64, and the average 
score for female students was 33.92. There was no 
statistically significant difference between the 

two. Male students had significantly lower 
Student Engagement scores (M = 78.43, SD = 
17.733) than female students (t (229) = -2.131, p 
=.03). On the autonomous-support construct (M 
= 53.01, SD = 13.593) and the psychological-
control construct (M = 44.45, SD = 12.893, vs. M 
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= 38.68, SD = 11.373), male and female students 
had very different ideas about how teachers 

taught (t (229) = 3.942, p.00 and t (229) = 4.774, 
p.00, respectively). 

 
Table 5 
One Way ANOVA of University Students with Variables of Curiosity and Comprehension, Student Engagement and 
Perceived Teaching Styles, (N = 229) 
Variable  Group M SD df F Sig. 
Curiosity And Exploration Bachelor 33.79 6.94    
Masters 33.57 7.73    
MPhil 34.96 7.43    
PhD 35.20 10.94  .890  
Student EngagementBachelors 79.41 17.17    
Masters 78.74 17.25    
MPhil 73.83 21.26    
PhD 63.80 16.30  4.570  
   2,227   
Perceived Autonomous Support Bachelors 47.75 12.91    
Masters 43.17 13.60    
MPhil 53.70 14.60    
PhD 53.60 12.97  6.332  
Perceived Psychological Control Bachelor 39.38 11.17    
Masters 38.00 11.69    
MPhil 33.87 11.18    
PhD 42.20 14.10  5.877  
 

The results of a one-way analysis of variance are 
shown in Table 5. They show that there isn't a big 
difference between the groups of college students 
in terms of their levels of interest and 
understanding (p >.05). F (229) = .890, p < .488. 
Analysis of variance at the p.05 level showed that 
there was a statistically significant difference in 
the amount of student participation. Using the 
Tukey HSD test for post hoc comparisons, we find 
that the mean score for PhD students (M = 63.80, 
SD = 16.30) is very different from the mean score 
for Bachelor's (M = 79.41, SD = 17.17), Master's 
(M = 78.74, SD = 17.25), and MPhil (M = 73.83, SD 
= 21.26) students. 

At the p.05 level (F (229) = 6.332, p.001 in a 
one-way analysis of variance), there are big 
differences between how high school and college 
students feel about their own support. Based on 
posthoc comparisons with the Tukey HSD test, 
the mean results of students are very different (M 
= 56.42, SD = 12.29). The mean and standard 
deviation of MPhil and PhD students are much 
higher than those of undergraduates (M = 47.75, 
SD = 12.98) and graduate students (M = 43.17, SD 
= 13.60). In the same way, students in the MPhil 
and PhD programs said that their teachers were 
more independent and helpful than those in the 
bachelor's and master's programs. 

 
Table 6 
The Means of the total score according to the age variable. 
Domains Age Mean 
 
Students 

20-29 4.03 

30-39 4.07 
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40-49 3.93 

50 and more 3.94 

 
Discussion 

People often use both strict and permissive ways 
of teaching. This idea answers the main question 
of the study, which was whether or not students 
thought their teachers were more self-supportive 
and mentally controlling than they actually were. 
Even though there was a big difference between 
male and female college students, a teacher's 
actions could be seen as both empowering and 
controlling. Soenens and Vansteenkiste (2010) 
and Vansteenkiste et al. (2012) also back this up. 

Tessier, Sarrazin, and Ntoumanis (2008) held 
training to help students act in ways that support 
their own liberty in the classroom. Results 
showed that teachers' attempts to give students 
more freedom did not make up for their 
controlled behavior. Instead, even after getting 
training, students kept acting like they were in 
charge. In 2001, Pelletier, Fortier, Vallerand, and 
Briere did a study on how teachers interact with 
each other. They found that managers use both 
autonomous and supporting elements as well as 
controlling ones. 

Also, the main goal of this study was to find 
the links between how teachers see their 
students' attention, curiosity, and 
understanding. Students' views of teachers' 
autonomous-supportive approaches and their 
levels of interest, wonder, and understanding 
were found to have a moderate link, which led to 
the second study question. The results suggest 
that students are more interested in class and do 
better when they think their teacher cares about 
their success. (Fall and Roberts, 2012) is a good 
case. So, the fact that students' views of teacher 
support and relatedness in the classroom can 
predict their involvement, curiosity, and 
exploration shows how important the social 
context of the classroom is and points to 
important areas for future study. Just and 
Carpenter (1992) found that students are less 
likely to be driven by things like interest in the 

subject or a desire to learn when the curriculum 
is based on memorization. (Nandi, Chan, Chan, 
Chan, and Chan, 2006) say that teachers who use 
this kind of education model need to use both 
self-directed and controlled ways of teaching. As 
a result, the results show that matriculating 
students had more freedom and less 
psychological control from their teachers than O 
Level students. 

Students in MPhil and PhD programs worked 
harder than students in bachelor and graduate 
programs. In bachelor's and master's degree 
programs, students get their first taste of duty 
outside of college. Students in their first year of 
college have a lot to do, but they meet deadlines, 
study for tests, and get excited about their future 
jobs because they are intrinsically motivated 
(Conrad, 2017). For graduate students in M.Phil. 
and Ph.D. programs, professors are one of the 
first people they can talk to about their new 
academic life. This creates a safe relationship 
between the student and the teacher, with 
standards that are similar to those of a caretaker. 
These kinds of demands for independence, 
curiosity, and study shape how students see their 
teachers. Because of this, students see their 
teachers as more supportive of their 
independence and more in charge of their minds 
(Riley, 2009). The scores for curiosity and 
exploration did not change much from one group 
of students to the next. This means that even in 
classes where students and teachers don't talk 
much, teachers still have power over their 
students by using subtle ways to control them. 
For every task, presentation, and test, there is a 
matching academic incentive. When students are 
given grace marks for even the smallest things, 
like answering questions properly during a 
lecture, they learn to always think in terms of 
rewards and punishments. (Quan-Haase, 2007) 
To put it another way, students' motivation 
changes from being based on what they want to 



Effects of Teacher Teaching Approaches on Students Engagement and Comprehension at University Level 

 

Journal of Social Sciences Review | Vol. 3 no. 2 (Spring 2023) | p-ISSN: 2789-441X | e-ISSN: 2789-4428 1159 
 

do to being based on how well they do in class and 
how good their grades are. 
 
Conclusion 

 From an educational point of view, it's important 
to stress the whole process of autonomy-
supportive style for happiness and competence, 
as well as controlling style or thwarting. These 
things show how important it will be for future 
studies to find a balance between the need for 
mediation and the need for classroom 
participation and research. There is also 
disagreement in the writings about how to 
understand the different ways of teaching. Some 
studies show that helping and managing are two 
different things, while others show that they are 
two sides of the same coin. So, in future studies, 
autonomy, help, and control styles will need to be 
looked at separately. Based on what the study 
found, we can draw conclusions about how 
different grading systems and levels of education 
affect how interested, curious, and smart pupils 
are. The results of this study show how important 
it is to realize that a teacher's style is a key factor 
in how much students participate in class. They 
also show how important it is to use teaching 
methods that encourage students to actively 
participate and work together.  

  
Recommendations  

1. It is suggested that the Ministry of 
Education urge teachers to use teaching 
strategies in the classroom. 

2. Curriculum designers should make the 
English textbook flexible so that teachers 
can teach it in different ways. 

3. The teachers are told to use different ways 
to teach in order to get the students more 
interested and motivated to learn. 

4. The teachers are told to interact with their 
kids and each other more. 

5. It is suggested that teachers make the 
classroom a lively place so that they can use 
the teaching techniques more easily. 
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