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Abstract: The integration of Al tools like ChatGPT in higher education has sparked worries about academic
honesty and reliance on Al The use of artificial intelligence (AD) tools like ChatGPT in educational settings has
created concerns about academic integrity and dependency on Al This research explored the relationship
between autonomy and academic dishonesty as a mediator in the relationship between trust in ChatGPT. The
research design used in this study was quantitative with a cross-sectional design. Data were collected from 230
researchers working in educational institutes in Karachi and Islamabad, Pakistan, through standardized
questionnaires. The results show that there are strong positive correlations between academic dishonesty and
autonomy (r = 0.98, p < .01), and between trust in ChatGPT and autonomy (r = 0.90, p < .01). Trust in
ChatGPT is positively correlated with academic dishonesty (r = 0.95, p < 0.01) and partially mediates the
relationship between autonomy and academic dishonesty. The results indicate d that promoting independence
and academic freedom might help curb academic dishonesty by minimizing excessive use of Al tools. The study
emphasizes the need for self-directed learning and ethical utilization of Al in universities.

Keywords: Autonomy, Academic Dishonesty, Trust, ChatGPT, Artificial Intelligence, Researchers,
Algorithms, Pakistan

Introduction

The world is becoming increasingly technologized day by day, bringing about a significant revolution in the
way people connect globally, access information, and conduct business. Technology has also facilitated
learning, enabling students to access information easily and enhance their understanding of concepts through
innovations such as artificial intelligence (AI) (Irfan et al., 2025; Khan et al., 2024; Shahid et al., 2024;
Waldock et al., 2025). Higher education and research institutions have been drastically reshaped by the swift
development of artificial intelligence (AI) technology, which provides tools to support writing, synthesizing
literature, organizing data, and generating ideas. One of these groups, ChatGPT, has become popular for its
capacity to provide coherent human-like answers to a variety of academic and research-related queries (Shen
et al., 2023). While ChatGPT offers advantages in terms of efficiency, accessibility, and assistance in producing
knowledge, its widespread adoption has also sparked significant concerns about academic integrity and
ethical research practices (Rudolph et al., 2023). In academic settings, excessive Al-generated content can
lead to potential misuse such as plagiarism, uncritical use of Al-generated content, and misattribution of
authorship.

Academic dishonesty is defined as the intentional misconduct of ethical standards in academic and
research activities, such as plagiarism, fabrication, falsification, and misuse of sources and/or assistance
(Faucher & Caves, 2009). Such practices pose a serious threat to the reliability of scientific information, thus
to the integrity of scientific communication. Past studies have shown that dishonest practices in academia
can manifest beyond the students and can also happen among researchers when they feel the pressure of
productivity, publishing requirements, and the reliance on technology (Guerrero-Dib et al., 2020). Limited
enforcement of research ethics policies, rising publication pressure, and the increasing reliance on digital
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tools and artificial intelligence (AI) pose persistent challenges to the fight against academic dishonesty in
Pakistan (Khan, 2018).

Autonomy is one of the psychological variables that can affect ethical conduct in an Academic and
research environment. In Self-Determination Theory, autonomy is a dimension of the way in which a person
acts, specifically, their level of voluntariness and self-directedness (Deci & Ryan, 2000). The more
autonomous people are, the more they can regulate themselves, feel motivated by internal factors, and
embrace moral principles. In research, the more autonomous a researcher is, the more likely he/she is to use
independent thinking and to uphold the integrity in knowledge production, while lower levels of autonomy
may lead to more reliance on external tools, and less on ethical self-monitoring (Soenens & Vansteenkiste,
2005; Schraw et al., 2007).

Another psychological factor that is gaining momentum is trust in ChatGPT. Trust in Al is the hope that
an Al system will be reliable, accurate, and capable of providing valid and useful information (Shen et al.,
2023). Trust in ChatGPT can spur researchers to use content generated by the Al without proper verification
or critical assessment, which can encourage unethical academic practices (D’Agostino, 2023). If highly
persuasive academic writing is its forte, ChatGPT may inadvertently be fostering reliance and diminishing
critical thinking skills (Dowling & Lucey, 2023; Gao et al., 2022).

Researchers' trust in ChatGPT is probably going to be influenced by autonomy. People with more
autonomy will question the results produced by Al and not rely on it as a replacement for their own thoughts.
Conversely, researchers with limited autonomy will rely more on external systems and may trust more in the
answers provided by Al It is hypothesized that the use of trust for ChatGPT can serve as a mediating variable
between autonomy and academic dishonesty in academic environments.

Although the global interest in Al has grown in the academic field, there has been scant research on the
psychological processes that connect autonomy, trust in ChatGPT, and academic dishonesty among
researchers, especially in developing countries like Pakistan. Current research has tended to concentrate on
students or on the general use of Al, but has not covered the ethical decision-making of researchers in Al-
enabled settings. This is crucial to the appreciation of the interplay between autonomy and trust in Al, and
how it collectively contributes to research integrity in today's context.

Hypothesis
H1: Trust in ChatGPT mediates the relationship between autonomy and academic dishonesty among
researchers.

Methodology

Research Design

This research adopted a quantitative cross-sectional design to investigate the relationship between autonomy
and academic dishonesty, with trust in ChatGPT as a mediator.

Participants

The study incorporated participants with at least one year of research experience, and with a minimum of 23
years of age and a minimum of a bachelor's degree level of qualification. Those who are working in the
educational institutes of Karachi and Islamabad were added only.

Sampling Technique

The participants were recruited using the purposive sampling technique. This non-probability sampling
method was suitable for the study as it involved researchers who were more familiar with the use of Al tools
and academic writing practices.

Measures
In order to reach the aims of the study, by obtaining written informed consent from all the subjects, a
structured questionnaire was given. The questionnaire had four sections: demographic, learner autonomy,
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trust in ChatGPT, and academic dishonesty. The items were rated on a 5-point Likert scale from 1 (strongly
disagree) to 5 (strongly agree).

Learner Autonomy Scale (LAS)

The learner autonomy scale (LAS) developed by Bei et al. (2020) was used to evaluate learner autonomy. All
were measured using a five-point Likert scale from strongly disagree (1) to strongly agree (5). The scale has
a good internal consistency with a Cronbach's alpha coefficient of .83 as previously reported.

Human-Computer Trust Scale (HCTS)

A questionnaire based on the Human-Computer Trust Scale (HCTS) (Gulati et al., 2019) was used to measure
the trust of ChatGPT. Each item was rated on a 5-point Likert scale from 1 (strongly disagree) to 5 (strongly
agree). The scale has been reported to have a Cronbach's alpha of .76.

Internet-Triggered Academic Dishonesty Scale (ITADS)

The Internet-Triggered Academic Dishonesty Scale (ITADS), devised by Akbulut et al. (2008), was used to
determine academic dishonesty, as the first subscale was designed to measure academic dishonesty caused
by the Internet. The items were assessed on a five-point Likert scale from 1 (strongly disagree) to 5 (strongly
agree). The scale includes items representing plagiarism, falsification, fraudulence, delinquency, and
unauthorized assistance. This subscale has a reported Cronbach's alpha reliability of .91.

Ethical Considerations

The study was conducted within the limits of ethical guidelines set by APA 7th. All participants were given
an informed consent form that included information about the study, the voluntary nature of participation,
and confidentiality and anonymity. Participants were informed that they could withdraw from the study at
any time without penalty. The researchers ensured transparency throughout the research process and
reported findings honestly, without data manipulation or biased interpretation. Data was analyzed utilizing
the SPSS software, and mediation analysis was carried out through Hayes Macro.

Results
Table 1
Demographics Variables (N=230)
Demographics N %
Gender Men 126 56
Women 100 44
Qualification Bachelor 99 44
Masters 81 36
Doctorate 46 20
Field Of Study Social Science 38 17
Life Science 80 35
Management Sciences 108 48
Researcher’s Career Stage Entry Level 68 30
Mid-Level 80 35
Advanced Level 78 35
Year of Research Experience 1 - 3 years 63 28
4 - 6 years 68 30
7 —9 years 36 16
10 - 12 years 17 8
13 - 15 years 28 12
> 15 years 14 6

Note. n= Frequency; %= Percentage
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The data included 230 researchers with a mean age of 35.97 years (SD = 10.93). In terms of gender, 49%
(n = 113) were men and 51% (n = 117) were women. Regarding qualification, 36% (n = 83) held a
bachelor's degree, 36% (n = 83) a master's degree, and 28% (n = 64) a doctorate. For the field of study,
34% (n = 78) were from Social Sciences, 32% (n = 74) from Computer Science, and 33% (n = 76) from
Business Studies. In terms of researchers' career level, 36% (n = 83) were entry-level, 36% (n = 83)
intermediate-level, and 28% (n = 64) expert-level researchers. Research experience was distributed as 33%
(n = 76) with less than one year, 33% (n = 76) with one year, and 34% (n = 78) with two or more years of
experience.

Table 2

Correlation among Study Variables
Variables 1 2 3
1. Autonomy - .903** 982%*
2. Trust in Chat GPT - 956%*

3. Academic Dishonesty -
Note. N = 230, **p < .01

Table 2 shows that all study variables have a significant, strong positive correlation at p < .01. Learner
autonomy is strongly related to trust in ChatGPT (r = .90) and academic dishonesty (r = .98). Similarly,
trust in ChatGPT is also strongly associated with academic dishonesty (r = .95).

Figure 1
Unstandardized Regression Coefficient and Standard Errors

TRUST

b =.756
Sy =.031

Direct Effect, ¢’ =0.993

AUTONOMY

Total Effect, ¢ = 1.515

Figure 1 shows the mediation model indicating the direct and indirect effects of the studied variables and
further shows that Trust in Chat GPT mediates the relationship between Autonomy and Academic Dishonesty.
Table 3 describes the mediation analysis and shows a significant indirect effect of autonomy on academic
dishonesty through trust in Chat GPT. Table 3 and Figure 1 further indicate that autonomy significantly
predicts trust in ChatGPT (a = .69, SE = .02, p < .001), and trust in ChatGPT significantly predicts academic
dishonesty (b = .75, SE = .03, p < .001). The direct effect of autonomy on academic dishonesty remained
significant (c' = .99, SE = .02, p < .001), indicating a statistically significant partial mediation. The model
explained substantial variance in trust in Chat GPT (R? = .81, F = 984.49, p < .001) and academic dishonesty
(R2 = .99, F = 11114.42, p < .001), confirming that trust in Chat GPT partially mediates the relationship
between autonomy and academic dishonesty. The total effect of autonomy on academic dishonesty was
significant (¢ = 1.515), while the direct effect decreased after including the mediator (¢’ = 0.993), indicating
partial mediation. The Sobel test further confirmed the significance of the indirect effect (z = 19.13, p <
.001), suggesting that trust in ChatGPT substantially explains the relationship between autonomy and
academic dishonesty.
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Table 3
Mediation with Direct Pathways for Autonomy (Predictor Variable), Trust in ChatGPT (Mediator Variable), and
Dishonesty (Outcome Variable), (N=230)

Variable / Effect B SE t p 95% Confidence Interval
AT —-DH .993 .024 41.534 <0.001 3.244 5.344
AT —>TC .690 .022 31.376 <0.001 .646 .733

AT - TC —- DH .756 .031 24.160 <0.001 .694 817
Effects

Direct ¢’ 0.993 .024 41.534 <0.001 .946 1.041
Indirect (a*b) 522 .029 466 .582
Total 1.515 .019 77.525 <0.001 1.476 1.553

Note: B= Unstandardized coefficients, SE = Standard error, LL. = Lower limit, UL = Upper limit, AT =
Autonomy, TC= Trust in ChatGPT, DH= Dishonesty
*Based on 5000 bootstrap samples

Discussion

The present study explored whether trust in ChatGPT mediates the relationship between autonomy and
academic dishonesty among researchers. The mediation analysis supported the proposed indirect effect,
indicating that autonomy significantly predicts trust in ChatGPT, which in turn significantly predicts academic
dishonesty. This confirms that trust in ChatGPT acts as a psychological mechanism through which autonomy
influences unethical academic behavior.

In particular, those who had the most freedom to use ChatGPT were the least confident of its
trustworthiness. Self-directed, intrinsically regulated individuals are more likely to make their own judgments
and assess external information sources rather than blindly accepting the information generated by Al. Lower
trust in ChatGPT also means a lower likelihood of using Al-generated content without any criticism, which
weakens the engagement in academically dishonest practices.

Higher levels of trust in ChatGPT, on the other hand, were correlated with academic dishonesty. If
researchers believe that the output of Al is very accurate, then they might blindly take it as true and rely on
it without proper verification, which could lead to plagiarism or misuse of Al-generated content for academic
purposes. Persons using ChatGPT might falsely believe that it is accurate and may underestimate the ethical
issues of relying on it without criticalness and caution (Shen et al., 2023; Rudolph et al., 2023).

Strong emphasis on educational achievement, publication pressures, and hierarchy within academic
institutions in Pakistan play a significant role in shaping academic behavior. In many research situations,
productivity and output, rather than process-oriented ethical research practices, are of great importance.
Moreover, the levels of institutional enforcement of research ethics and the availability of formal education
on academic integrity could also vary, potentially influencing ethical decision-making. In this context, the
quick arrival of Al instruments like ChatGPT brings opportunities and challenges for researchers because they
could view these instruments as effective means of addressing academic demands. But with less internalized
ethical guidelines and critical thinking skills, the more the content produced by Al increases the chances of
academic dishonesty. Additionally, cultural values such as authority respect and technological optimism could
impact trust in Al systems, emphasizing the critical value of autonomy in steering responsible and
autonomous research practices within Pakistan's academic landscape. Concurrently, cultural norms of
authority, respect, and technological optimism might also influence trust in Al systems, highlighting the
significance of autonomy to direct responsible and autonomous research behaviors in Pakistan's academic
setting.
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Implications

These study results are theoretically and practically significant for the higher education system and the policy
makers. What the results do indicate, however, is the need to empower researchers to be autonomous by
encouraging self-directed learning, critical thinking, and academic ownership. Thus, universities should
create learning spaces where students are encouraged to think and do things on their own rather than relying
on external resources for them.

Secondly, the study highlights the importance of providing structured training programs for the ethical
implementation of ChatGPT and other Al technologies. Such training should include how to critically assess
the information produced by Al, verify its accuracy, and ensure proper citation practices. Third, there should
be policies and guidelines at the institutional level that clearly and explicitly establish acceptable and
unacceptable uses of Al in academic and research settings. These guidelines will help to minimize ambiguity
and ensure the responsible use of new technologies. Finally, to highlight the ethical obligations in Al-
supported environments and promote long-term behavioral change within the research community, Al ethics
and research integrity courses can be incorporated into academic programs.

Limitations and Recommendations

Some of the restrictions should be noted. Causal inferences could not be drawn as the study was cross-
sectional, and social desirability bias might have been present as the study used a self-report format. In
addition, it was limited to researchers from Karachi and Islamabad, and thus, the results are not easily
generalisable. More studies are needed to more clearly establish causal relationships using longitudinal or
experimental designs and larger sample sizes across various geographical and disciplinary areas. Further
psychological research is also welcome to explore other constructs and variables that may shed light on the
phenomenon of academic dishonesty involving Al.

Journal of Social Sciences Review (JSSR) | Vol. 6 No. 1 (2026)



Autonomy and Academic Dishonesty: Exploring the Mediating Role of Trust in ChatGPT

References

Abdaoui, M. (2018). Deterring Plagiarism In Higher Education: A model of integrity and autonomy in
academic research. 374 ,Awle (34l das, https://doi.org/10.35554/1697-000-016-020

Akbulut, Y., Sendag, S., Birinci, G., Kilicer, K., Sahin, M. C., & Odabasi, H. F. (2008). Exploring the types and
reasons of Internet-triggered academic dishonesty among Turkish undergraduate students:
Development of Internet-Triggered Academic Dishonesty Scale (ITADS). Computers & Education,
51(1), 463-473. https://doi.org/10.1016/j.compedu.2007.06.003

Bei, E., Mavroidis, I., & Giossos, Y. (2020). Development of a Scale for Measuring the Learner Autonomy of
Distance Education Students. European Journal of Open, Distance and E-Learning, 22(2), 133-144.
https://doi.org/10.2478/eurodl-2019-0015

Bolin, A. U. (2004). Self-Control, Perceived Opportunity, and Attitudes as Predictors of Academic Dishonesty.
The Journal of Psychology, 138(2), 101-114. https://doi.org/10.3200/jrlp.138.2.101-114

D’Agostino, S. (2023). Academics work to detect ChatGPT and other Al writing.
https://www.insidehighered.com/news/2023/01/20/academics-work-detect-chatgpt-and-other-ai-
writing

Deng, J., & Lin, Y. (2023). The Benefits and Challenges of ChatGPT: An Overview. Frontiers in Computing
and Intelligent Systems, 2(2), 81-83. https://doi.org/10.54097/fcis.v2i2.4465

Dowling, M., & Lucey, B. (2023). ChatGPT for (Finance) research: The Bananarama Conjecture. Finance
Research Letters, 53, 103662. https://doi.org/10.1016/].fr1.2023.103662

Ellahi, A., Mushtaq, R., & Bashir Khan, M. (2013). Multi campus investigation of academic dishonesty in
higher education of Pakistan. International Journal of Educational Management, 27(6), 647-666.
https://doi.org/10.1108/ijem-03-2012-0039

Faucher, D., & Caves, S. (2009). Academic dishonesty: Innovative cheating techniques and the detection and
prevention  of  them. Teaching  and  Learning in  Nursing, 4(2), 37-41.
https://doi.org/10.1016/].teln.2008.09.003

Gao, C. A,, Howard, F. M., Markov, N. S., Dyer, E. C., Ramesh, S., Luo, Y., & Pearson, A. T. (2022). Comparing
scientific abstracts generated by ChatGPT to original abstracts using an artificial intelligence output
detector, plagiarism detector, and blinded human reviewers. BioRxiv.
https://doi.org/10.1101/2022.12.23.521610

Guerrero-Dib JG, Portales L, Heredia-Escorza Y (2020) Impact of academic integrity on workplace ethical
behavior. International Journal for Educational Integrity 16(1) 1-18.
https://doi.org/10.1007/s40979-020-0051

Gulati, S., Sousa, S., & Lamas, D. (2019). Design, development and evaluation of a human-computer trust
scale. Behaviour & Information Technology, 38(10), 1004-1015.
https://doi.org/10.1080/0144929X.2019.1656779

Ipek, Z. H., Gozum, A. C., Papadakis, S., & Kallogianakis, M. (2023). Educational applications of the ChatGPT
Al system: A systematic review research. Educational Process: International Journal, 12(3), 26-55.
https://doi.org/10.22521/edupij.2023.123.2

Irfan, A., Abbas, N., Shahid, M. S., Ashraf, J., & Asif, A. (2025). Smartphone addiction and academic
procrastination in university students: psychological wellbeing as a moderator. Qualitative Research
Journal for Social Studies, 2(2), 973-983. https://doi.org/10.63878/qrjs133

Khan, P., Shahid, M. S., & Majid, H. A. (2024). Mediating role of online social connectedness in smartphone
addiction and online relationship among young adults. Gomal University Journal of Research, 40(3),
327-336. https://doi.org/10.51380/gujr-40-03-05

Khan, U. P. (2018). Academic dishonesty: A menace to the education system. Daily Times.
https://dailytimes.com.pk/309482/academic-dishonesty-a-menace-to-the-education-system/

Krou, M. R., Fong, C. J., & Hoff, M. A. (2020b). Achievement Motivation and Academic Dishonesty: A Meta-
Analytic Investigation. Educational Psychology Review. https://doi.org/10.1007/s10648-020-09557-
7

Journal of Social Sciences Review (JSSR) | Vol. 6 No. 1 (2026)


https://doi.org/10.35554/1697-000-016-020
https://doi.org/10.1016/j.compedu.2007.06.003
https://doi.org/10.2478/eurodl-2019-0015
https://doi.org/10.3200/jrlp.138.2.101-114
https://www.insidehighered.com/news/2023/01/20/academics-work-detect-chatgpt-and-other-ai-writing
https://www.insidehighered.com/news/2023/01/20/academics-work-detect-chatgpt-and-other-ai-writing
https://doi.org/10.54097/fcis.v2i2.4465
https://doi.org/10.1016/j.frl.2023.103662
https://doi.org/10.1108/ijem-03-2012-0039
https://doi.org/10.1016/j.teln.2008.09.003
https://doi.org/10.1101/2022.12.23.521610
https://doi.org/10.1007/s40979-020-0051
https://doi.org/10.1080/0144929X.2019.1656779
https://doi.org/10.22521/edupij.2023.123.2
https://doi.org/10.63878/qrjs133
https://doi.org/10.51380/gujr-40-03-05
https://doi.org/10.1007/s10648-020-09557-7
https://doi.org/10.1007/s10648-020-09557-7

Farah Moazazam, Sonia Mairaj Ahmad, and Sumbul Azam

Kusuma, A. N. (2022a). The state of self-regulated learning and academic dishonesty of undergraduate
students during online learning. Psychological Research and Intervention, 5(1), 19-27.
https://doi.org/10.21831/pri.v5i1.49441

Levine, J., & Pazdernik, V. (2018). Evaluation of a four-prong anti-plagiarism program and the incidence of
plagiarism: a five-year retrospective study. Assessment & Evaluation in Higher Education, 43(7), 1094-
1105. https://doi.org/10.1080/02602938.2018.1434127

McCabe, D. L., & Trevifio, L. K. (1993). Academic dishonesty: honor codes and other contextual influences.
The Journal of Higher Education, 64(5), 522. https://doi.org/10.2307/2959991

McCabe, D. L., & Trevifio, L. K. (1997). Individual and Contextual Influences on Academic Dishonesty: a
multicampus investigation. ~ Research in  Higher  Education, 38(3), 379-396.
https://doi.org/10.1023/a:1024954224675

McCabe, D. L., Treviiio, L. K., & Butterfield, K. D. (2001). Cheating in academic institutions: A decade of
research. Ethics &Behavior, 11(3), 219-232. https://doi.org/10.1207/S15327019EB1103 2

McKnight, D. H., & Chervany, N. L. (2001). Trust and distrust definitions: one bite at a time. In Lecture notes
in computer science (pp. 27-54). https://doi.org/10.1007/3-540-45547-7_3

Motloba, P. D. (2018). Understanding of the principle of Autonomy (Part 1). South African Dental Journal,
73(6). https://doi.org/10.17159/2519-0105/2018/v73no5a7

Miller, V. C. (2020). Ethics of Artificial Intelligence and Robotics.  ResearchGate.
https://www.researchgate.net/publication/340435326 Ethics of Artificial Intelligence and Robot
ics

Nazir, M. S., Aslam, M. S., & Nawaz, M. M. (2011). Can Demography Predict Academic Dishonest Behaviors
of  Students? A  Case of  Pakistan. International  Education  Studies, 4(2).
https://doi.org/10.5539/ies.v4n2p208

Nazir, M., Pakistan, L., & Aslam, M. (2009). On The Relationship Of Demography And Academic Dishonest
Behaviors Of Students. Semantic Scholar. https://www.semanticscholar.org/paper/On-The-
Relationship-Of-Demography-And-Academic-Of-Nazir-
Pakistan/5¢5d76¢3460ca893e8bdal1635bae657822c2ec4

Roth, G., & Assor, A. (2012). The costs of parental pressure to express emotions: Conditional regard and
autonomy support as predictors of emotion regulation and intimacy. Journal of Adolescence, 35(4),
799-808. https://doi.org/10.1016/j.adolescence.2011.11.005

Rudolph, J., Tan, S., & Tan, S. (2023). ChatGPT: Bullshit spewer or the end of traditional assessments in
higher = education? Journal of Applied Learning and  Teaching, 6(1), 1-22.
https://doi.org/10.37074/jalt.2023.6.1.9

Schraw, G., Olafson, L., Kuch, F., Lehman, T., Lehman, S., & McCrudden, M. T. (2007a, January 1). 4 -
Interest and Academic Cheating (E. M. Anderman & T. B. Murdock, Eds.). ScienceDirect: Academic
Press. https://www.sciencedirect.com/science/article/abs/pii/B978012372541750005X

Shahid, M. S., Bashir, S., & Fatima, S. (2024). Social media addiction and aggression in Pakistani young
adults: Social connectedness as a moderator. Journal of Professional & Applied Psychology, 5(3), 424-
433, https://doi.org/10.52053/jpap.v5i3.308

Shen, Y., Heacock, L., Elias, J., Hentel, K. D., Reig, B., Shih, G., & Moy, L. (2023). ChatGPT and other large
language models are double-edged swords. Radiology, 230163.
https://doi.org/10.1148/radiol.230163

Soenens, B., & Vansteenkiste, M. (2005). Antecedents and Outcomes of Self-Determination in 3 Life Domains:
The Role of Parents’ and Teachers’ Autonomy Support. Journal of Youth and Adolescence, 34(6), 589—
604. https://doi.org/10.1007/s10964-005-8948-y

Waldock, W. J., Lam, G., Baptista, A., Walls, R., & Sam, A. H. (2025). Which curriculum components do
medical students find most helpful for evaluating Al outputs?. BMC Medical Education, 25(1), 195.
https://doi.org/10.1186/5s12909-025-06735-5

Journal of Social Sciences Review (JSSR) | Vol. 6 No. 1 (2026)


https://doi.org/10.21831/pri.v5i1.49441
https://doi.org/10.1080/02602938.2018.1434127
https://doi.org/10.2307/2959991
https://doi.org/10.1023/a:1024954224675
https://doi.org/10.1207/S15327019EB1103_2
https://doi.org/10.1007/3-540-45547-7_3
https://doi.org/10.17159/2519-0105/2018/v73no5a7
https://www.researchgate.net/publication/340435326_Ethics_of_Artificial_Intelligence_and_Robotics
https://www.researchgate.net/publication/340435326_Ethics_of_Artificial_Intelligence_and_Robotics
https://doi.org/10.5539/ies.v4n2p208
https://www.semanticscholar.org/paper/On-The-Relationship-Of-Demography-And-Academic-Of-Nazir-Pakistan/5c5d76c3460ca893e8bda11635bae657822c2ec4
https://www.semanticscholar.org/paper/On-The-Relationship-Of-Demography-And-Academic-Of-Nazir-Pakistan/5c5d76c3460ca893e8bda11635bae657822c2ec4
https://www.semanticscholar.org/paper/On-The-Relationship-Of-Demography-And-Academic-Of-Nazir-Pakistan/5c5d76c3460ca893e8bda11635bae657822c2ec4
https://doi.org/10.1016/j.adolescence.2011.11.005
https://doi.org/10.37074/jalt.2023.6.1.9
https://www.sciencedirect.com/science/article/abs/pii/B978012372541750005X
https://doi.org/10.52053/jpap.v5i3.308
https://doi.org/10.1148/radiol.230163
https://doi.org/10.1007/s10964-005-8948-y
https://doi.org/10.1186/s12909-025-06735-5

